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Introduction 

 
Riverside Primary School Standards and Quality Report 2019-2020 provides a record of the main 
achievements of the school this session. The report evaluates the progress the school has made, 
focussing on areas which have been priorities in our School Improvement Plan. 
 
The report is based on a wide range of evidence, including analysis of pupil attainment, observations of 
children’s learning and work, and feedback from our latest VSE visit, the most recent HMIe inspection 
and a GTCS professional visit. It also takes into account a recent visit from the Deputy First Minister 
addressing the empowerment of teachers in school. Views were also gathered from pupils and staff. 
Parents and the school community were consulted through feedback gathering and through our SIP 
meetings which involve children, staff and parents. 
 
The report is produced as part of the process of self-evaluation, improvement planning and quality 
assurance. It aims to provide helpful information to parents, pupils, our local community, Stirling Council 
and Education Scotland. 
 

Context of the school 
 
Our school includes a Gaelic Medium Education department, an Autism Provision, mainstream 
Classes and a nursery.   We work together as a whole school community to develop, promote and 
sustain a vision for our curriculum which has been shaped by the shared values of Riverside Primary 
School and the community it serves.   
 
The curriculum takes account of the unique setting of Riverside and its place within the city of Stirling.  
The structure of our curriculum has been designed to provide flexibility to respond to the individual 
needs of all our learners, celebrating their success and achievements.  Our creative and innovative 
approaches to curriculum design support positive outcomes and experiences for learners. We have a 
clear and shared strategy for continuous improvement which is informed by self-evaluation, taking 
account of the views of children, parents, staff and wider partnerships.    
 
Riverside Primary School is a non-denominational school which has a unique setting of 15 mainstream 
classes, 3 GME classes, a nursery and an autism provision. Our roll is 478 with a 32/32 nursery. We 
have a Senior Leadership Team comprising of one headteacher, 2 DHTs (1 DHT is 0.8 and the other 
DHT is a job share 0:6/0:4) as well as 5 Principal teachers. One Principal teacher is responsible for the 
autism provision and one for GME. Our catchment area includes the area of Riverside and in addition 
we have a number of placing requests from other areas. We have visiting specialists in Music and P.E. 
(alternate years) and there are instrumental tutors in brass, violin, cello, chanter, piano and guitar. We 
also work alongside Big Noise who support children with 1:1 lessons. 
 
(When this document refers to learners, it refers to all learners in our unique setting unless otherwise stated) 
 
Vision and Values 
 
Our vision is of a school in the heart of the community in a culture of initiative and collegiality in which 
learning is always the prime focus ensuring a rich, motivating learning experience for all. Our greatest 
contribution is to be sure that in every classroom there is a teacher who cares that every day each child 
learns, grows and develops to the best of his or her ability. The curriculum must be broad, balanced and 
progressive, always driving forward. The curriculum we are describing recognises that there are many 
kinds of talent and personalities and many ways of expressing, feeling and knowing. 
 
We aspire to achieve excellence and equity. We have the highest expectations for all learners so that 
all achieve their potential. We seek to do this in a context where we act with integrity in a climate of 
mutual trust and respect. It is our ambition to close the attainment gap while constantly stretching and 
challenging children who are attaining at the highest levels to achieve more.  
 



We aspire to provide learning and teaching of the highest quality within a stimulating, challenging, 
nurturing learning environment enabling all to experience success and fulfil their potential. 
 
Vision 
 
Be the best you can  
 
Values  
 
Respect  
Fairness  
Honesty 
Kindness  
 
Riverside Parent Partnership meets 5 times across the school year. Parents and other volunteers are 
welcomed in our school and help support a wide range of lunch clubs and after school clubs, as well as 
assisting in classes with learning and teaching activities. 
 
  



 

Review of Progress for session Standards and Quality Report 
 
 

School Priority:   Improvement in attainment, particularly in literacy and numeracy. 

National Improvement Framework Priority 
Improvement in attainment, particularly in 
numeracy and literacy. 
  

HGIOS4 Quality Indicators and HGIOELC 
2.3 Learning, Teaching & Assessment 
3.2 Raising Attainment and Achievement 

Key drivers for improvement 
Assessment of children’s progress 
Performance information 
  

Integrated Children’s Services Plan Outcomes 

Raised attainment for all young people leading 
to positive, sustained destinations. 
  

Progress: Our attainment results demonstrate that most pupils achieved appropriate levels of 
attainment in Listening and Talking, Reading, Writing and Numeracy. Pupils who did 
not achieve these levels made very good progress towards appropriate individual 
targets. 
 
Numeracy: 
 

 A member of support staff was successfully trained in 1stclass@number and 
completed a first block of this with identified P3 children who were just short 
of achieving their expected level. Identified pupils were selected by using a 
combination of school attainment data, teacher judgement and Sandwell 
maths assessments. 

 

 Maths broadbanding was introduced across primary 4-7 to support children 
in accessing the curriculum with suitable pace and challenge. Pupils 
participated in 4 broadbanding sessions per week in mixed classes with a 
focus on aspects on numeracy and mathematics. The final session was 
allocated to problem solving where pupils worked within their own class. 

 

 All pupils had the opportunity to take part in My Money Week with a whole 
school focus on the importance of money in the wider world. Pupils were 
given a set amount of money to spend in contributing to a community event 
which was set out to share their learning. Pupils used initiative and 
innovation to ensure that they got the very best out of their money and were 
keen to share this with local press and council members during our 
showcase. 

 

 P1 staff were supported in taking forward Conceptual Understanding through 
training and coaching sessions. Staff were supported weekly and 
participated in joint observation lessons to develop the concept with the P1 
numeracy sessions. These were then further supported by SLT and peer 
observations. 



  
Literacy:  
 

 Read, Write Inc. Remained a focus within the early years. New staff were 
supported in the delivery through mentoring, team teaching and 
observations. Assessments were carried out each term to provide class 
teachers with robust and meaningful data to take forward new learning or 
consolidation. 1:1 tutoring in P1-3 was introduced by support staff to provide 
identified children small group sessions. P1 parents were introduced to the 
programme through a parental workshop. 

 

 Pupils in P3-7 classes used Nessy spelling as a programme to raise 
attainment in spelling, with a key focus on spelling across the curriculum. 
New staff were supported through collegiate sessions to introduce them to 
the new programme and how best to support learners with this. A new 
spelling policy was created in line with this to support the consistency of this. 
 

 Fresh Start was delivered to those in P5-7 as a recovery method for pupils 
not achieving in levels of reading, writing and spelling. School attainment 
data, teacher judgements and RWInc assessments were used to identify key 
pupils.  One full cohort completed the programme and attainment results 
were reflected in this. 

 

 Our intergeneration library was supported by the Scottish Library 
Improvement Fund where we were able to purchase a range of digital 
equipment to support the community library sessions. Themed events were 
planned and delivered throughout the year and music sessions were offered 
weekly from a member of our nursery staff. 

 

 Implementation of Giglets as an online reading resource for classes in our 
Gaelic classes. Pupils gained access to high quality reading resources in 
order to promote reading for enjoyment, both in school and at home. 

Impact: 
 

Numeracy: 
 

 Class Teachers of the identified children in the 1stclass@number group 
noted a significant improvement in their ability to recall number facts, which 
in turn was having a positive impact on their learning across numeracy and 
mathematics. Almost all pupils within the group performed better in a recent 
maths assessment compared to the start of the programme. Due to COVID 
19 the final assessment was not able to take place. 

 

 Staff, pupils and parents were positive in feedback about the introduction of 
broadbanding and attainment records for almost all pupils highlighted a 
progression in skill. Class teachers had opportunities to meet during 
collegiate sessions to share progress and pupil movement was fluid between 
classes to reflect support and progress. 

 

 Children were able to discuss how they use money in their own lives and the 
impact that this has on local stores versus internet shopping. There was also 
a significant rise in children being able to make the connection from school 
to home and they were keen to share examples of their learning with 
parents. Almost all pupils were motivated and excited to learn through this 
context and staff noticed a growing interest around money during follow up 
lessons. 

 



  

 P1 teachers felt more confident in teaching manipulatives and were able to 
apply CGI approaches to classroom teacher. The programme allowed staff 
to build on play-based learning and helped pupils consolidate understanding 
before moving on. Almost all children, unless otherwise identified, were on 
track to achieve early level and demonstrated strength in the area of 
conceptual understanding. Due to COVID-19 final assessments were not 
carried out. 

 
Literacy: 
 

 Staff were more consistent in their knowledge and understanding of the 
delivery of Read Write Inc. Consistent use of the programme throughout P1-
3 ensured high quality learning and teaching experiences for all. Progress 
was tracked carefully to ensure that children were working at the correct 
level, as a result the children in the small group sessions changed regularly. 
Attainment data showed that most children were achieving the expected 
level within the programme and where they were not, they were receiving 
support in the small group sessions. 

 

 Staff felt more confident in delivering spelling across a range of levels, with a 
key focus on individual targets. Pupils were able to access this at home as a 
home learning task which supported the learning between home and school, 
particularly during school closures. 

 

 Staff noticed a significant improvement in the first cohort to complete the 
programme and felt that they were more confident when attempting new 
methods of spelling/reading within the classroom. Pupils themselves felt that 
they were able to access more of the learning when returning to their class 
and were able to use strategies that had been taught. Parents, during 
feedback at consultation evenings, were positive about the impact that the 
programme was having on their child. 

 

 The intergenerational library sessions saw numbers grow week on week, 
with a consistent group attending every week. Pupil representatives from the 
Reading Rep group were fully involved in planning motivational and 
engaging sessions from term to term. Pupils across the school continued to 
develop a lifelong love for reading. 

 

 The Gaelic classes were provided with a wider variety of texts available for 
the teaching of reading and to help promote a lifelong love for reading. Staff 
gained confidence in using the programme and were able to use this to set 
home learning tasks. 

 

Next steps: 
 

Numeracy: 
 

 1stclass@number will continue with the same group of children for one block 
before assessing. Attainment over time should highlight a significant 
improvement in the levels achieved. 

 

 Broadbanding should be embedded across the P4-7 for session 2020-2021 
with a continued focus on staff collaboration around attainment data. Time 
will be provided during collegiate sessions for our Data Coaches to lead the 
analysis of pupil data. 

 



  

 Data Coaches will analyse the impact of this project after a further input in 
November to assess if the project has had an impact on attainment results. 

 

 P1 staff to embed Conceptual Understanding into numeracy lessons and to 
take into account assessment feedback for taking this forward. 

 
Literacy: 
 

 Read Write Inc. will remain a key programme for the early years literacy 
curriculum. A Principle Teacher will continue to take a lead on this to ensure 
that all staff are fully trained and that there is sufficient support from SLAs to 
take forward the 1:1 sessions for those children needing extra input. 

 

 Nessy format to be reviewed next session with a view on providing a 
Riverside model to support out learners’ needs. Not all staff/pupils found that 
full access to the programme was necessary and so a more refined model 
will be created. ICT was also an issue and therefore there will be more 
scope for other methods to support learning and teaching. 

 

 Read Write Inc. Will be offered to children for a further year by our Support 
for Learning teacher will a key focus on raising attainment. Parents will be 
encouraged to support this at home and online resources will remain part of 
the process. 

 

 Reading Representatives across P7 will now look at the gender balance of 
pupils attending the intergenerational library and will work with our data 
coach to analyse the impact of this. Sessions will look to reopen as soon as 
it is safe to do so. 

 

 Share Giglets further with mainstream classes to support online learning 
through Microsoft Teams. 

 

 
 

School Priority:   Improvement in children and young people’s health and wellbeing. 

National Improvement Framework Priority 
Improvement in children and young people’s 
health and wellbeing. 
  

HGIOS4 Quality Indicators and HGIOELC 
2.3 Learning, teaching and assessment 
3.1 Improving/Ensuring wellbeing, equality and 
inclusion 

Key drivers for improvement 
Assessment of children’s progress 
School Improvement 
  

Integrated Children’s Services Plan Outcomes 

Health and wellbeing outcomes are improved for 
children and young people 
  

Progress:  All children, including nursery, took part in a two-week learning project 
around positive relationships and anti-bullying. Parents were introduced to 
this by SLT during welcome meetings at the start of term and a consistent 
message was displayed throughout the school. 
 



  A Mental Wellness week was planned, organised and delivered to the whole 
school in March by our HWB staff and pupil team. Mental Wellness Officers 
were introduced to the pupils who are key members of staff that they 
children can approach during times of difficulty. Boxall profiles were used 
between our Mental Wellness Teacher and Class Teachers to identify the 
key needs of targeted children. Pupils completed the Stirling Council 
wellbeing format to help teachers in identifying underlying mental health 
needs. 

 

 Completion of work towards the Gold Sports Award for Sport Scotland. 
Documentation of the wide range of clubs and activities offered to our young 
people to support a lifelong love and passion for sports. 

 

 A group of targeted children took part in the Hi5 Award for the second year 
running. This group looked at supporting the mental wellbeing of key pupils 
whilst addressing barriers that they felt held them back when learning in 
school. The children completed two blocks on 10hours hillwalking and were 
awarded with certificated from Youth Scotland.  

 

 Development of the knowledge and understanding of children’s rights across 
the school and how these link with SHANARRI. A stage production which 
explored SHANARRI was well received by all pupils and teachers felt this 
helped to open up discussions around the rights of the child.  

 

 PASS assessments continue to be used to monitor P1 pupils’ attitudes 
towards school. Stirling Wellbeing Scales used on a termly basis for all 
children from P2-P7. Data from these formats allow quality and supportive 
conversations to take place between all stakeholders and to provide 
sufficient support. 

 
Impact: 
 

 Pupils across the school developed a clearer understanding of what bullying 
is and ways of promoting anti-bullying across the primary school. Pupils 
themselves stated that they felt more comfortable in identifying bullying and 
how to support someone else. Pupils in the middle and upper years are now 
able to make links between children’s rights and anti-bullying practices at 
RPS. 
 

 The success of our Mental Wellness Week allowed pupils and staff to 
identify the different feelings associated with emotions. The Stirling 
Wellbeing formant and the Boxall Profiles allowed staff to track and monitor 
individual children’s progress and was used successfully between SLT and 
Class Teachers during attainment meetings. Staff also reported feeling 
supported during the staff wellbeing sessions and enjoyed taking time out for 
their own mental wellbeing. 
 

 Pupils at Riverside continue to enjoy a wide range of sporting activities, both 
in school time and during weekly clubs. Our connection with Active Stirling 
remains strong and we have a whole host of sessions available to children of 
all ages during lunchtimes. The evidence gathered is a strong reflection of 
our efforts in promoting sport at Riverside. Due to COVID 19, all School 
Sport applications are postponed until next sessions. 

 



  Pupils taking part in the Hi5 hillwalking group through Youth Scotland were 
extremely positive about their experience. Key staff members noted that 
there were fewer behavioural incidents and increased concentration in class 
during the time of these challenges. Parents were supportive of the 
challenge and worked cooperatively with the school towards these 
challenges, some parents joined the final challenge with children. 
 

 All class charters were based around elements of UNCRC and staff felt that 
children had a greater understanding of what it meant between the 
connection of rights and responsibilities. Each stage in the school completed 
a challenge where they had to explore a specific right and what it meant to 
them. 
 

 The P1 PASS Assessments and Stirling Wellbeing Scales provided staff with 
a key tool to identify underlying issues that may have an impact on the 
mental wellness of a child. Where issues have been highlighted, we have 
been proactive in involving all stakeholders to support the children. 

 

Next steps: 
  

 Information and resources gathered throughout the anti-bullying and positive 
relationship focus week will be collated to create a child friendly policy that 
will be used throughout the school. Health and Wellbeing Representatives 
from each stage will be supported in creating this. 
 

 Feedback from pupils and staff on the Mental Wellness Week was the 
importance of outdoor learning and how this made a huge difference to how 
a lesson was delivered. There will be an increased focus on this for next 
year, with the support of local training centres and online teaching modules. 
 

 As part of our work towards the Gold Sport Award, we aim to provide sports 
based CPD for staff and to organise a sporting event where staff can take 
the lead in delivery. We will submit our application for the Gold Award when 
given permission to do so. 
 

 Riverside were about to take on the third Hi5 Challenge in collaboration with 
Dunblane Golf Clubs. Pupils in this group were going to set themselves a 
challenge of 10 hours golf tuition with the lead captain. This will still go-
ahead next sessions when given permission to do so. Discussions will take 
place between SLT and Class Teachers during attainment meetings to 
discuss key children that would benefit from this group. 
 

 Classes will be encouraged to revisit UNCRC when setting up their new 
classroom and will continue to link this to SHANARRI when looking at rights 
and responsibilities. 
 

 Continue to use PASS and Stirling Wellbeing Scales as a key tool to identify 
the mental wellbeing of all our learners. 

 

 
  



 

School Priority:   Closing the attainment gap between the most and least disadvantaged children. 

National Improvement Framework Priority 
Closing the attainment gap between the most 
and least disadvantaged children. 
  

HGIOS4 Quality Indicators and HGIOELC 
1.2 Leadership for Learning 
3.2 Raising Attainment and Achievement  

Key drivers for improvement 
Teacher professionalism 
Assessment of children’s progress 
  

Integrated Children’s Services Plan Outcomes 

Raised attainment for all young people leading 
to positive destinations 
  

Progress:  A group of P6 pupils, along with a DHT and SLA, took part in the initial 
staged of the Social Justice Champion programme through Stirling Council 
Youth Support Team. Pupils were given the opportunity to look in depth at 
what equity in education looks like and what changes we can make to 
ensure the best outcome for all. 8 learners participated in this programme 
and sent out questionnaires to our school community on issues that are 
prevalent to young people across Stirling. 
 

 SLT carried out attainment meetings with Class Teachers to track and 
monitor individual pupil progress. From this support was identified and put in 
place. Where necessary, further assessments were carried out and 
collaboration between key staff members was sought.  
 

 We used funding from PEF to employ a Mental Wellness Teacher to support 
the social and emotional development of targeted learners. Creative 
curriculums were developed as and when they were needed and a Hive of 
Wellbeing room was set up as a calming area for both children and parents. 
This role supported a strong relationship between school and individual 
families but also allowed for staff for work closely around successful support 
measures. Boxall profiles, parental engagement and teacher input were 
crucial in supporting this role. 
 

 One data coach from our school received training from Stirling Council on 
how to analyse data, coach others on using data and how to effectively use 
data to close the poverty related attainment gap. Once this training was 
completed, the data champion selected two other practitioners from the 
school to become data coaches. The data coaches then worked alongside 
the data champion to promote the effective use of data across the school. 
The data coaches undertook training and in February lead an in-service day 
that introduced all teaching staff to the “data driven dialogue”. This is used to 
analyse data in a more constructive manner. 
 

 Work was carried out with pupils, staff and parents to evaluate the cost of 
the school day and to employ a range of strategies to make this more 
equitable for all. 

 

Impact: 
 

  Pupils taking part in the Social Justice Champion programme were able to 
use positive language to reflect their views on how to ensure the education 
is equitable and accessible for all. They were able to identify key areas that 
would open up support for those that need it and were vocal in putting their 
ideas forward. Unfortunately, we were unable to proceed with this due to 
COVID 19. We hope to open take this forward again when it is safe to do so. 

 

 As a result of attainment meetings, staff had a clearer understanding of the 
needs of the child and how best to support them. It also gave us the 



opportunity to plan appropriate interventions when needed and to use data 
to track progress. 
 

 The role of our Mental Wellness Teacher allowed us to respond 
appropriately to the social and emotional needs of our learners and to 
support families when needed. This role also allowed for a deeper 
collaboration with the class teacher which helped when analysing data. 
 

 Teaching staff now feel more confident in analysing data using the data 
driven dialogue. Teaching staff were able to identify gaps in children’s 
learning and create next steps to help progress their learning. Data coaches 
also felt a sense of achievement because their in-service day went so well. 
 

 Staff have a clear understanding of ensuring that the cost of the school day 
accommodates all learners have initiatives have been put in place to reduce 
any payments that we are asking for throughout the school year. We have 
also developed a ‘re-love re-use' uniform station for families. 

 

Next steps: 
  

 Take forward Social Justice Champion programme through to completion so 
involve our young people in making positive changes. 
 

 Attainment meetings between SLT and Class Teachers will continue to take 
place next session. We will also be looking at involving key members of 
support staff to these to ensure consistency of support for all. 
 

 Continue to use PEF funding to employ a Mental Wellness Teacher to 
enable us to create flexible and creative curriculums when needed. SLT will 
evaluate this role to ensure that it can support as many pupils as possible 
and look at ways of further reaching out to families. 
 

 The data coaches plan to re-visit the use of the data driven dialogue with all 
staff. Support at the next collegiate session to review the Data Driven 
Dialogue Framework. Consider how the framework may help when school 
children return and we need to review readiness to learn, learning gaps and 
nurture. 
 

 Staff will focus on how to take forward new measures within the cost of a 
school day and ways of supporting our families and young people further. 

 

 
 

School Priority:   Improvement in employability skills and sustained, positive destinations. 

National Improvement Framework Priority 
Improvement in employability skills and 
sustained, positive destinations. 
  

HGIOS4 Quality Indicators and HGIOELC 
2.2 Curriculum 
3.3 Increasing creativity and employability 

Key drivers for improvement 
School leadership 
Assessment of children’s progress 
  

Integrated Children’s Services Plan Outcomes 

Health and wellbeing outcomes are improved for 

children and young people. 
  

Progress:  Areas introduced within P1 classrooms to promote play-based learning and 
to allow for a more flexible classroom environment. Children have been 
provided with access to PBL resources as a way of supporting engagement 
within their learning. The new set up for P1 classrooms supports the 
development if skills for life, learning and work. 



 

 Seesaw has been shared with P1 parents as a way of sharing learning and 
skills across the curriculum. Parents were able to engage regularly with their 
child’s learning and used this to build on skills in the home. 
 

 A staff refresher session was provided for existing and new staff on the skills 
progression planners and how to use these with pupils when recording 
progress within the key skills. 
 

 Staff in the upper stages have focused on the importance of Loose Parts 
Play and have built this into weekly learning with classes. Pupils have 
selected links from the skills progression planners to tale forward in 
individual challenges and have been given opportunities to evaluate and 
reflect on their learning. 
 

 P7s worked alongside one of our DHTs to make contact with local 
employers as a way of supporting their work through the Senior Sevens 
programme. Pupils were able to link what they had been learning to the 
world of work and were aware of key areas that they needed to develop to 
support their individual skills. Pupils worked with Active Stirling on a course 
for leadership, Stirling Council Youth Justice Team on working with younger 
pupils and Code Base to develop digital skills and Dance Instructors for 
Creativity Matters. 
 

Impact: 
 

 P1 areas have allowed for more focus during teaching times with smaller 
groups and increased concentration during individual tasks. Children have 
enjoyed having more room and freedom within their learning environment 
staff have commented on the attainment of individual pupils as a result of the 
small group teaching focus. 
 

 Seesaw accounts were shared with parents and feedback was extremely 
positive in creating a positive and sustained connection between home and 
school. Pupils were able to identify key skills and could relate them to 
various parts of their lives. 
 

 Staff were confident when carrying out skills for life, learning and work 
sessions with classes and pupils were confident when detailing the specific 
skills that they were learning.  
 

 Pupils participating in Loose Parts Play have a higher engagement in 
teamwork and this has been supported within the classroom during follow up 
lessons. Staff have been positive about the impact on the concentration of 
the pupils during and after set activities. 
 

 Pupils in P7s were more confident in taking on Senior Sevens challenges 
with the in-depth knowledge that they have gained from working alongside 
local businesses' and individuals. Pupils were clearer about the role that 
they were taking on and the skills that they needed to develop in order to be 
successful. 
 

Next steps: 
  

 P1 play based learning will continue to develop, taking into account 
government advice on social distancing. 
 

 Seesaw will be used as a tool for P2 to evaluate their learning and to link this 
to skills for life, learning and work ILRs and planners. 
 

 Continue to share progression planners in skills for life, learning and work 
with all staff to ensure consistency across all stages. 



 

 Evidence from our BIG SIP highlighted that children wanted more 
opportunities to use Loose Parts Play and this will take priority when it is 
safe to do so. 
 

 P7 to take the lead in contacting and organising for local businesses to 
support their Senior Sevens programme and to use this to enhance their 
skills for the world of work. 

 

 

Progress and impact of Pupil Equity Fund:  
 
In March 2019, we received notification of additional funding of £91,200 from Scottish Government to 
target closing the poverty related attainment gap. Following consultation with pupils, parents and staff 
we plan to use this money for the following:  
 

 Social and Emotional Mental Wellness Champion - 4 days per week 
 

 Roots of Empathy training for key staff member 
 

 Read Write Inc. Programme to support literacy gap in the early years 
 

 Fresh Start as a targeted intervention in literacy for P5-7 pupils. 
 

 Word Aware in conjunction with Speech and Language Therapy 
 

 ECE Early Years – easing transitions for vulnerable children and support around Play Based 
Learning – 2.5 days per week 
 

The evidence of our 2019-2020 Pupil Equity fund is clearly evidenced in the targeted interventions 
listed above in this Standards and Quality Report. 
 

 
 

Wider achievements:  
 

 Riverside was recognised for good practice in play-based learning which was shared by 
Education Scotland. 
 

 Our Fairtrade group submitted evidence to maintain the FairAchiever award through 
Fairtrade Scotland. 
 

 Children in P5,6,7 competed in the Glee competition at the Albert Halls. 
 

 Primary 7 pupils took part in the Stirling Rotary quiz. 
 

 Riverside were awarded the Digital Schools Award as recognition for work being done to 
promote digital learning across the curriculum.  
 

 Six P4-6 pupils achieved a certificate through Youth Scotland for the Hi5 award. 
 

 
 



Comments from pupils, parents, stakeholders, staff:  
 
Pupils: 
 
Parents: 
 
Staff: 
 
“Riverside is a school that allows personal growth, not just for pupils but also for staff. Children are 
given opportunities to excel and blossom in their own way. Likewise, as a practitioner I have been 
given so many opportunities to develop my practice and in ways that have come from my own 
interest within education. High standards are strived for by children and teachers and there is 
always an expectation to support children to ‘be the best they can’. Children, staff and families are 
valued and there continues to be a family/community feel with all parties involved.” 
 
Miss Sinclair, Class Teacher and Acting PT 
 
When you are part of Riverside as a pupil, parent or member of staff, it feels like home. It is a 
privilege working alongside colleagues who strive to place our families at the centre of all they do. I 
feel consistently supported as a practitioner and a leader.” 
 
Miss Livingstone, Class Teacher and Acting PT 
 
Stakeholders: 
Alan Niddrie, Forth Valley CrossFit & WWE Wrestling 

 
  



Capacity for Continuous Improvement Standards and Quality Report 
 

The statements below are taken from our most recent VSE summary - with a particular focus 
on 2.3 and 3.2. Next steps for 1.3 and 3.1 come from our HMIe report and other school 
priorities. 
 

Quality Indicator Key Strengths Areas for improvement 

1.3 Leadership of 
change 

Highly motivated staff who show a commitment 
to children and whole school improvement. 

 

Children have opportunities to lead on learning 
through a range of groups. For example, the 
senior learners with responsibility for Rocking 
Readers spoke enthusiastically about the role 
they play in developing reading enjoyment 
across the school. 

 

There are good opportunities across first and 
second level for children to take on leadership 
roles within the school. There are a number of 
school improvement groups through which 
children participate in school improvement. 

 
Staff across the school lead a number of 
focused and whole school interventions to 
improve the learning experience of every child. 

 

Staff at Riverside are motivated and self-
reflective. Through participation in self-
evaluation all staff are aware of what the school 
priorities are and their role in ensuring goals are 
met. 

 

All staff speak positively about the opportunities 
they have to drive forward positive change in 
their class and across the school. Senior 
leaders also speak positively about the role they 
play in their school. 

 

Continue to use practitioner 
enquiry as a driver to 
improve outcomes for 
learners. 

 

Coach and mentor staff on 
the Lead Next programme.  

 
 

 
 

 

2.3 Learning, 
teaching and 
assessment 

Almost all children across the primary school 
are motivated and engaged in their learning. 

 

In most lessons children are aware of the 
intended learning and how they will be able to 
judge how well they have learned. 

 

Clarity on the purpose of 
data and assessment with 
the rationalisation of data. 
Staff should consider 
working collaboratively to 
review the planning and 
assessment process to 
avoid duplication 



 Teachers used skilled questioning and 
challenge to support learning and identify future 
plans. 

 

There are a variety of assessment records used 
to record and track learners progress. 

 

Teaching staff and senior pupils talk positively 
about the use of Independent Learning Records 
(ILRs). The ILRs detail progress and plan next 
steps in Literacy. Numeracy and HWB. 

 

Moderation activities at school and learning 
community level are increasing the confidence 
of staff to make judgements about the 
attainment of levels. Staff analyse the results of 
assessment including SNSA and PASS to plan. 

 

Revisit core principles of 
effective learning and 
teaching to ensure 
consistency of high quality 
learning and teaching. 

 

Continue to use our Data 
Coaches to support the 
critical analysis of data 
across the primary school. 

3.1 Ensuring 
wellbeing, equity 
and inclusion 

There is a strong culture of inclusion evident 
across the school. Children, staff and parents 
speak with pride and positivity about the school. 

 

Culture of inclusion and support evident in all 
staff and children. 

 

Wide range of appropriate interventions to meet 
the needs of a range of children. 

 

Staff have a good understanding of the 
principles of nurture with supportive and 
nurturing relationships evident between children 
and adults as well as between children. 

Build on the links between 
the SHANARRI indicators 
and the Rights of the Child, 
as part of creating our 
holistic picture for each 
child. 

 

Continue to employ a 
Mental Wellness Champion 
to support targeted children 
and families. 

3.2 Raising 
attainment and 
achievement 

The school are currently developing their 
approach to using the outdoors as a stimulus 
for learning. There are lots of opportunities for 
independent play using loose parts and a range 
of natural resources. This is developing 
creativity, problem solving and team working 
skills amongst children. 

 

There are good processes in place to track and 
record learner progress and participation. 

 

Create opportunities for all 
staff to be more involved in 
quality assurance 
processes. 

 

There are layers of data 
which should be 
rationalised to ensure clear 
purpose and clarity of use. 
SLT and staff should 
consider the purpose of 
each assessment. 



 A wide range of established partnerships 
support achievement and attainment in the 
school. For example, Active Stirling support a 
number of lunch and after school clubs. 
Participation in physical activity clubs is tracked 
and further opportunities offered where there 
are identified gaps. 

 

The school have clear quality assurance 
procedures in place which include class visits, 
analysis of pupil’s work and forward planning 
professional dialogue. Alongside this, SLT meet 
regularly with class teachers focusing on 
attainment and learner participation. 

 

Staff use the results of assessments to identity 
gaps in learning and plan appropriate 
interventions for groups and individuals. 

 

Children feel they have a voice within school 
priorities and in their learning. Learner 
participation is a key strength within the school. 

 

Wider achievement is celebrated for all children. 
Parents are encouraged to be involved in this by 
sharing their child’s success regularly with the 
class teacher. Teachers then analyse wider 
achievement to provide opportunities for those 
children who do not experience success out with 
school. 

 

 

 
 

Evaluation of school’s capacity for continuous improvement:  
 
The school uses rigorous self-evaluation to identify its strengths and areas for development. 
Through robust analysis of attainment data and information gathered from self-evaluation 
processes, including School Improvement Partnerships and Validated Self- Evaluation visits, the 
school demonstrates that it can plan for continuous improvement. 
 

 
 

Key priorities for improvement planning: 
 
Impact statements taken from our SIP 2020-2021: 

 
 


